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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Meath Green Junior School

	Number of pupils in school 
	349

	Proportion (%) of pupil premium eligible pupils
	16%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended)
	2024 - 2027

	Date this statement was published
	December 2024

	Date on which it will be reviewed
	December 2025

	Statement authorised by
	Serena Beasley


	Pupil premium lead
	Sarah Covell (SENCo)

	Governor lead
	Laura Wandrag


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year



	£83,140

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£ 0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£83,140


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	What are our ultimate objectives for our disadvantaged pupils? 

The Pupil Premium is additional funding which is allocated to schools based on the number of pupils who have been eligible for free school meals (FSM) at any point over the last six years. The Pupil Premium is aimed at addressing the inequalities which exist between children from disadvantaged backgrounds and their peers. The Pupil Premium also provides funding for children who have been looked after continuously for more than six months and the children of service personnel. 

When making decisions about using Pupil Premium funding it is important to consider the context of our school and the subsequent challenges faced. Research conducted by the Education Endowment Foundation (EEF) is used to support decisions around the usefulness of different strategies and their value for money.

The challenges are varied and there is no “one size fits all”. We fully consider the needs of Meath Green Junior pupils in our decision-making.

Our ultimate objectives are: 

1. To support our children’s health and mental wellbeing to enable them to access learning at an appropriate level;
2. To narrow the attainment gap between disadvantaged and non-disadvantaged pupils;
3. Address and remove barriers faced by our disadvantaged pupils (e.g. financial issues, attendance, punctuality, social and cultural capital, speech and language needs, literacy and numeracy outcomes). 

All members of staff and the governing body at Meath Green School accept responsibility for ‘socially disadvantaged’ pupils and are committed to meeting their pastoral, social and academic needs within a caring and supportive environment. We encourage each child to develop a love for learning and acquire skills and abilities commensurate with fulfilling their potential and as an adult finding employment.
· 
How does our current pupil premium strategy plan work towards achieving these objectives? 

We do this by overcoming identified barriers to learning which are central to our Pupil Premium use:
· We identify barriers that need to be addressed and the interventions required, whether in small groups, large groups, the whole school or as individuals, and allocate a budget accordingly. 
· We provide quality first teaching, targeted academic support for pupils who are not making the expected progress, as well as addressing non-academic barriers to attainment such as attendance, punctuality, well-being, social and cultural capital.
· Through our reporting, we demonstrate how and why, this funding has been spent, using research to guide our decisions. 
· We ensure robust monitoring and evaluation takes place in order to account for the use of the Pupil Premium, by the school and governing board throughout the year and allows us to be critical and confident that pupils are being given opportunities to excel.
· We recognise the vital role that parents and carers play in the lives of their children. Working with parents of disadvantaged children is essential to our pupil progress, and so we ensure that they understand that they can make a positive contribution to their children’s achievement in school by engaging in school processes and recognising that parent involvement can make a difference. 
· We actively encourage the take up of FSM by working proactively with parents and carers in a sensitive and supportive manner and to remove any potential barriers or stigma attached to claiming FSM.
· We use our knowledge of pupils and families to identify pupils we consider need extra support and reserve the right to allocate the Pupil Premium funding to support any pupil or groups of pupils the school has legitimately identified as being socially disadvantaged.

What are the key principles of our pupil premium strategy plan?

 The strategy plan is based on the following principles: 
· Our shared values are at the core of everything we do, regardless of disadvantage or need; 
· That our Shared Vision and School Development Plan form the backbone of an integrated approach to school improvement that focuses on the needs of all our pupils with robust and rigorous focus on the outcomes of our disadvantaged pupils; 
· That we are an evidenced based school and our decisions and interventions are based on research and data about what works best; 
· That the most effective method of addressing disadvantage is through a strong and relentless focus on improving teaching and learning, as advocated by the EEF; 
· That developing the literacy and numeracy skills to at least age-related expectations are essential to enable pupils to access the wider curriculum; 
· That focus on the whole child is imperative and providing high-quality pastoral care and mental health support is essential to meet the wider needs of all pupils; 
· That the use of a robust monitoring system, focused on standardised scores and outcomes, that enables staff to identifies gaps in learning is essential to maximise the impact of Pupil Premium funding; 
· That all intervention is rigorously monitored and adapted as soon as necessary; 
· That specific intervention is always based on identified and individual need; 
· Ensuring that all teaching assistants are used effectively to support pupil premium children.
· That Pupil Premium funding is leveraged to benefit as many pupils as possible, including non-disadvantaged pupils. 







Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Pupil wellbeing and emotional support for all pupils, is a high priority at our school – we ensure those eligible for PP have access to the range of intervention support as needed.

	2
	A higher percentage of our disadvantaged pupils compared to their non-disadvantaged peers require more specific support with speech and language skills, including oral language and vocabulary skills.

	3
	A higher percentage of our disadvantaged pupils compared to their non-disadvantaged peers have literacy difficulties, more noticeably with phonics, that negatively impact on their development as readers.

	4
	Disadvantaged pupils are at risk of falling behind age-related expectations, especially reading comprehension, writing and mathematics.

	[bookmark: _Toc443397160]5
	Our disadvantaged pupils tend to have lower social and cultural capital than their peers; they have reduced enrichment activities in comparison to their non-disadvantaged peers.

	6
	Parental engagement (e.g. attendance at parent consultation evenings) with parents whose children qualify for pupil premium is, on average, lower than their peers.

	7
	Attendance has been lower than non-disadvantaged pupils and their rate of persistent absence has been higher.



Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To achieve and sustain improved wellbeing for all pupils in our school, ensuring impact for our disadvantaged pupils
	Sustained high levels of wellbeing demonstrated by:
· Impact of ELSA and Pupil Mentor support
· Impact of our Mental Health Lead
· Impact of Zones of Regulation 
· Qualitative data from student voice, student and parent surveys and teacher observations

	Improve speech and language skills, oral language and vocabulary
	Improved speech and language skills evidenced from therapist’s assessments, progress in individual outcomes, engagement in lessons, oral participation in lessons and evidenced in pupils’ writing tasks. 

	Improved reading attainment by increasing acquisition of phonics and fluency among disadvantaged pupils
	Reading outcomes from our Year 3 upwards show our disadvantaged pupils are in line with their non-disadvantaged peers.

	Improved reading comprehension, writing and mathematics outcomes among disadvantaged pupils at the end of KS2
	KS2 reading comprehension, writing and mathematics outcomes show our disadvantaged pupils are improving compared to their non-disadvantaged peers.

	Ensure that all pupils engage in a wide range of enrichment activities to the same level as, or beyond, their non-disadvantaged peers.
	An effective tracking system of participation is put in place (e.g. participation in school clubs). Levels of engagement for disadvantaged pupils is in line with non-disadvantaged by the end of this strategy period.

	Increase the engagement of the parents and carers of disadvantaged pupils in school activities and in their child’s learning.
	Attendance of the parents at school events, particularly parents evening and curriculum events, increases.

	Improve the attendance and punctuality of disadvantaged pupils.
	Attendance and punctuality for disadvantaged pupils is in line with their peers.





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £26,200
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Training opportunities planned for our Home School Link Worker, ELSAs and Pupil Mentors. 
These to include: Safeguarding, ELSA supervision, Pupil Mentor CPD, whole school CPD for restorative approaches.
Training opportunities planned for as identified needs arise (i.e. Specialist Teachers’ courses on Social and Emotional difficulties for Support Staff to access).
Training of our Mental Health Lead.

	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g. improved academic performance, attitudes, behaviour and relationships with peers): EEF Social and Emotional Learning pdf (endowmenteducationfoundation.org.uk) 
	1, 7

	Training opportunities planned for our 2 new ELKLAN Support Assistants, to be trained and qualified to support the Speech and Language Support (SALs) intervention. Ongoing CPD for our existing ELKLAN Support Assistant e.g.to include ‘Shape Coding’.
Training and additional hours to support lead ELKLAN Support Assistant to become the Communication Champion for our local network of schools. 
ELKLAN Support Assistants and Speech and Language Therapists to support training of our Learning Support Assistants to support pupils within the context of the classroom e.g. with articulating key ideas, consolidating understanding and extending vocabulary.
	There is a strong evidence base that suggests speech and language interventions (including oral language interventions) have a high impact on language acquisition and progress in literacy.
Endowment Education Foundation – Oral Language Interventions.
	2, 4

	Ongoing CPD and training in reading and in our phonics scheme for our teachers and Support Staff to ensure that disadvantaged pupils achieve at least in line with their non-advantaged peers.

Developing our Phonics Leads at our school by attending ongoing training and liaison with schools in the locality. 

Whole School Staff CPD to raise awareness and support of pupils with Dyslexia and Dyslexic traits. A key indicator of Dyslexia is a difficulty with phonological awareness. Dyslexia Friendly School (awarded in June 2023) – maintaining award and developing further.

Reading Workshop for targeted Parents of pupils with reading difficulties and those receiving Pupil Premium.
	The Education Endowment Foundation tell us that evidence suggests that the teaching of phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly from disadvantaged backgrounds.
	3, 4, 6

	To undertake regular assessment using researched assessment packages such as: Fresh Start programme, SpeechLink programme, Nessy Dyslexia Screener, Neale Analysis, Reading speed tests, Salfords Reading Tests, Sandwell Maths Tests and other new assessments that have been recommended to us by teaching professionals – all to identify pupils with slow or stalled progress and to signpost gaps in learning and interventions.
Training for staff to ensure assessments are interpreted and administered correctly.

	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:
Standardised tests – Assessing and Monitoring Pupil Progress – Education Endowment Foundation - EEF
	2, 3, 4

	To use and analyse assessments and assessment data to make informed class level decisions about teaching and learning through PIXL assessments and Data days.
Early Pupil Progress Meetings, with a focus on disadvantaged pupils
	Wider educational literature e.g. Lemov (2010) & Sherrington (2019) highlight the importance of effective assessment in improving pupil outcomes. This is further supported by the EEF toolkit (2021) which tells us that effective assessment has a significant impact on improving outcomes (+7 months)
	3, 4



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £35,740
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	ELSA and Pupil Mentor intervention to support with emotional wellbeing, anxiety and confidence.

Zones of Regulation – whole school initiative
Training for key member of staff, training for whole school, intervention room space for children to access anytime they need to including recreational times, resources to support.

Forest School Intervention to support increasing confidence, developing social interaction and problem solving skills, and enhancing emotional wellbeing.
	The ‘Improving Social and Emotional Learning in Primary Schools’ publication by the EEF makes six recommendations for improving social and emotional learning in primary schools. Social and emotional learning has an impact of + 4 months.
	1

	Speech and Language Support (SALs) Intervention to improve communication and interaction skills.
	Oral language interventions can have a positive impact on pupils’ language skills. Approaches that focus on speaking, listening and a combination of the two show positive impacts on attainment:
EEF Toolkit – Oral Interventions
	2

	Additional phonics sessions targeted to pupils who require further support. 
Interventions include:
Small group phonics, Fresh Start intervention, Nessy Reading and Spelling online programme (at school and/or home use).

Targeted Reading Interventions (incorporating using phonics in context of reading) conducted by Support Staff for Fresh Start and other Reading support (e.g. Oxford Reading Tree, Rapid Reading intervention).
Reading Plus programme, accessed via computers.
	Phonics approaches have a strong evidence base indication a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period of 12 weeks:
EEF Toolkit - Phonics
	3, 4

	Small group support for literacy and maths for disadvantaged pupils in order to personalise the curriculum to address the gaps in their attainment
	Tuition targeted at specific needs and knowledge gaps can be effective method to support low attaining pupils or those falling behind, both one-to-one and in small groups. 
The EEF toolkit/Small group tuition
	4

	To provide extra learning opportunities (such as after-school clubs) and promote these to disadvantaged pupils and their families
	The EEF toolkit reports that extending the school day can have an effect of +3 months .
	5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £21,200
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Promote positive social and emotional wellbeing and mental health for all children, staff and the wider school community.

Vulnerable pupils referred to School Pupil Mentor for more targeted specialist emotional support.





	The ‘Improving Social and Emotional Learning in Primary Schools’ publication by the EEF makes six recommendations for improving social and emotional learning in primary schools. Social and emotional learning has an impact of + 4 months.
	1

	Whole staff training on revised behavior policy, anti-bullying and restorative approaches with the aim of developing our school ethos and improving behavior across the school. We are always looking to improve our practice and when new initiatives are recommended by outside agencies/other teaching professionals, these to be thoroughly explored to see if a good fit for our school, e.g. STIPs transition support.
	Both targeted interventions and universal approaches can have positive overall effects: EEF – Toolkit – Behaviour interventions 
	1, 7

	To provide enrichment opportunities for disadvantaged pupils e.g. by attending The Brilliant Club (currently for Years 5 and 6, to extend to 3 and 4).

Ensure that our disadvantaged children are able to access all trips / learning experiences.
Ensure that all disadvantaged children are appropriately dressed in school uniform and have the equipment that they need.
Ensure that disadvantaged children have equal access to extra-curricular clubs and music lessons.
	The EEF toolkit states that there is unclear impact for very low cost but believe that enriching education has intrinsic benefits and believe that all children (including those from disadvantages backgrounds) deserve a well-rounded, culturally rich education.
	1, 5

	To promote opportunities for positive dialogue with parents about their children’s learning, by invitation to workshops, supporting access to meet with school professionals, liaison with SEMH team and SENCo.

Inclusion Link to provide targeted support to families, signposting vulnerable groups to relevant services for support.
	A review of evidence published by the EEF in September 2019 showed how parental engagement can have a positive effect on a child’s academic attainment – regardless of age of socio-economic status. Parental engagement has an impact of +4 months.
	1, 6

	Embedding principles of good practice set out in the DFE’s improving School Attendance advice.
Head Teachers, Inclusion Link, SENCo to closely monitor attendance and flag concerns to the Inclusion Officer where necessary.
Working with parents and pupils to identify specific barriers to attendance and targeting support based on specific barriers.
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.

	6, 7



Total budgeted cost: £83,140
Part B: Review of outcomes in the previous academic year 2023/24
Outcomes for disadvantaged pupils
	
Summer Term 2023/2024 – End of KS2 Results (14 pupils identified as Pupil Premium)
2024 SATs READING – MGJS 80% ARE (national was 73%), MGJS 26% GD (national was also 29%) – MGJS Pupil Premium 63% ARE, MGJS Pupil Premium 25% GD
2024 SATS Writing – MGJS 77% ARE (national was 71%), MGJS 17% GD (national was 13%) - MGJS Pupil Premium 63% ARE, MGJS Pupil Premium 13% GD
2024 SATs MATHS – MGJS 77% ARE (national was 73%), MGJS 33% GD (national was 24%) - MGJS Pupil Premium 75% ARE, MGJS Pupil Premium 25% GD
2024 SATs SPAG – MGJS 79% ARE (national was 72%), MGJS 29% GD (national was 30%) MGJS Pupil Premium 63% ARE, MGJS Pupil Premium 25% GD
Combined    Reading/Writing/Maths   2024 MGJS 66% ARE (national 59%) MGJS 12% GD (national was 8%)
MGJS Pupil Premium 50% ARE, MGJS Pupil Premium 13% GDS


	Review of results 2024 – Non-pupil premium/pupil premium
It is important to note that data this year’s end of KS2 data is not ‘statistically significant’ as there are only 14 pupils who qualified for pupil premium.  Out of 14 only 8 are pure PP.
[image: ]


Teaching
Over the year several key members of staff, including DSL/Home School Link/ELSAs/Wellbeing Lead have attended CPD (Continuing Professional Development) sessions with a focus on SEMH/restorative approaches.
Disadvantaged pupils have made progress and have access to support from trained staff members.  Regular assessments are carried out to ensure our PP pupils have appropriate interventions where necessary.
Wider Strategies
Attendance
	
	Whole School
	Pupil Premium

	Attendance
	95.05%
	92.72%

	Persistent absence
	11.4%
	


Parental engagement
Parental engagement through two parent evenings and additional meetings when needed with the correct staff.   Parent workshops in areas e.g. Phonics.  Parents and pupils able to engage with school pupil mentor/wellbeing lead has been invaluable.  Working with parents and pupils has had a positive effect and led to better attendance and attainment.  
Targeted Academic Support
ELSA and Pupil Mentor has improved social and emotional learning across the school.  More pupils are able to access the support when needed in a timely manner.  Whole school initiative of Zones of Regulation has been vital in empowering our pupils to get the correct support when it is needed.  Targeted interventions where appropriate has aided our disadvantaged pupils to make progress.   



Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	TTRS
	Times Tables Rock Stars – an app providing learning games to support times tables knowledge

	Nessy
	Nessy Reading and Spelling Programme

	Spelling Shed
	Linked with Literacy Shed. Teachers can set online spelling lists and learning games to develop pupils’ spelling and phonic skills.

	Phonics Shed
	Web based programme to support phonics teaching.

	Reading Plus
	Reading Plus is an adaptive literacy solution that improves fluency, comprehension, vocabulary, stamina, and motivation in readers.

	Fresh Start
	Fresh Start is for: Pupils who have slipped through their primary school’s reading net. Pupils who have missed schooling. Late arrivals into the school: those who are new to the UK education system or whose first language is not English.


Service pupil premium funding (optional)
We did not have any service pupils on roll.

Further information (optional)
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Year 6 - Figures below are shown as standardised scores as they provide the most accurate measure for comparison
(Autumn 1 figures in brackets) The number of children on the dyslexia register was reduced considerably between spring

and SATs, 50 their progress results are not accurate, so they have been omitted.

TYSLEXIA DYSLEXIA |
MOD-HIGH TmeROVEMENT | TMPROVEMENT
4 Children AUTUMN-
SATS
READING | 104.7 (98.4) 108.25 n/a
©1.6)
MATHS 100.8 (92.8) 107.25 n/a
(89.9)
E3 104.1 (96.3) 101 n/a
8.5





