Meath Green Junior School- Whole School Progression for History 
	Intent

	At Meath Green Junior, we aim to deliver a high-quality history education that not only provides our pupils with a coherent knowledge and understanding of the past, but also instils our core values. As we explore the complexity of people's lives, the process of change and the diversity of societies, we foster empathy, understanding and a deep appreciation for different cultures, values, and perspectives. By examining the challenges faced by people in the past and how they overcame adversity, we encourage our pupils to develop resilience in the face of their own challenges. Our curriculum and teaching methods inspire curiosity, develop critical thinking skills, and encourage compassion and understanding. Through history, our pupils learn to appreciate diversity, navigate challenges, and become respectful and resilient individuals who can shape a better future.

	Threads/repeated themes

	Conflict, culture, leadership, legacy, significant people and trade
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	Year 3
	Year 4
	Year 5
	Year 6

	Autumn 1 & 2
NC: Changes in Britain from Stone age to Iron Age

We will rock you- Stone Age to Iron Age
· To place the Stone Age in history, understanding that it is when our ancestors lived. 
· To know the terms scavenger and settler and relate this to the way of life of Stone Age people. Linking this to the evolution of homes (cave-tent-hut) 
· To know that cave paintings are key historical documents. 
· To understand Palaeolithic, Mesolithic and Neolithic to describe the different Stone Age periods. 
· To know that Neolithic people started to settle and farm and that this continued into the Bronze Age. 
· To know why the Bronze Age was named that and how Bronze was used by our ancestors. 
· To understand what Bronze Age farms were like and what daily life may have looked like for Bronze Age people. 
· To know that the Iron Age came after the Bronze Age and that people built hill forts for protection from invaders. 
· To handle and explore artefacts, understanding that these are key to unlocking facts about the past. 
	Autumn 1 & 2 
NC: The nature of ancient civilisations

Kept under wraps- Ancient Egyptians
· To understand that Ancient Egyptians used symbols to communicate- Hieroglyphics
· Explain why the River Nile so important in Ancient Egypt. 
· Thinking logically about the process it took to build the pyramids. 
· To explain the process of mummifying a body. 
· To understand the need for mummification. 
· Tutankhamun- how he was unique as a Pharaoh. Who he was and some important facts about his life. 
· To know more about life in Ancient Egypt under the headings; food, education, houses and jobs.
· Recall information Howard Carter and how he influenced Ancient Egypt.
· Cleopatra 
· Howard Carter and his discovery of Tutankhamun 

	Autumn 1 & 2 
NC: The nature of ancient civilisations

From Greeks and Beyond- The Greeks
· When the Ancient Greek period took place.
· Greek life-achievements and influence on the Western world. 
· Defining key terms: Before Common Era and Common Era
· Athens vs Sparta (exploring and comparing the lives of a city state)
· The Battle of Marathon, who was involved, what happened and why?
· The importance of Gods to the people of Ancient Greece.
· The Olympic games- when the first Olympic game took place and events of pasta and present games.
· Alexander the Great
	Autumn 1 & 2 
A study of an aspect or theme in British history that extends people’s knowledge beyond 1066 (a turning point in British history)
Bullets, Bombs and Bunting- WW2
· To recall key dates linked to WW2
· Chronologically plot the events of WW2 on a timeline- explaining why certain dates are important to our history
· Understand and describe the key facts of World War 2 (e.g. who fought in the War, why it is called a world war, the reasons why it was fought)
· To handle and explore artefacts, understanding that these are key to unlocking facts about the past- trip to Newhaven fort.
· To identify the impact of the war on life in the UK- evacuees, rationing, shelters, women lives during the war. Baking bread and making jam. 
· To identify the effects of war on children outside of the UK- the Kindertransport. Compare to the lives of British children. 
· Remembrance- Why we remember.
· Explore the role of key leaders such as Winston Churchill and Adolf Hitler and their beliefs. 
· To form an understanding of the lives of Jewish people during the war- explore the life of Anne Frank. 
· Operation Overlord- the DDay landings- research and identify the importance of this in liberating Europe and ending the war.

	Spring 1 & 2 


History is not a focus this term
	Spring 1 & 2 
NC:  a non-European society that provides contrasts with British history
Sweet Civilisation- Mayans and the creation of Chocolate

· The purpose of Maya temples and their ceremonies. 
· Comparing to other civilisations – Egyptians 
· Delve into Maya beliefs including gods and spiritual links.
· Appreciate the culture and norms of this civilisation. 
· Understand where chocolate originated from. 
· Exploring the life of the cocoa bean from when it was first used to the first box of chocolates.
· To understand economic activity including trade links, and the distribution of natural resources including energy, food, minerals and water.
	Spring 1 & 2


History is not a focus this term
	Spring 1 & 2
A study of an aspect or theme in British history that extends people’s knowledge beyond 1066 (a turning point in British history)
News Flash- The changing roles of Women in changing roles of women in Britain and the Suffragettes including:
· Research the life of women in the 1800’s
· Explore early attempts at voting reform including key figures such as Mary Smith, Henry Hunt and John Stuart Mill.
· Who were the suffragists? Tactics they used, Millicient Fawcett and her sister who was the first female doctor in UK.
· Who were the suffragettes? Tactics they used.
· Women’s experiences of the suffrage movement
· 1913 The Cat and Mouse Act
· Who was Emily Davison?


	Summer 1 & 2 
Welcome to the Jungle! -The Amazon Rainforest

History is not a focus this term
	Summer 1 & 2 
NC:  a non-European society that provides contrasts with British history
All Hail Caesar!-The Roman Empire and its impact on Britain 
· Who were the Romans in terms of lifestyle, culture and what they brought to Britain.
· How they feature on a timeline in relation to the Egyptians and the Mayans. 
· Key historical landmarks such as Hadrian’s wall and the Colosseum. Exploring their purpose in Ancient Rome i.e defence and entertainment.
· Life as a soldier- invasion of other countries, a soldier’s role at Hadrian’s wall
· Boudicca- leader of the rebellion against the Romans 

	Summer 1 & 2 
NC: The Viking and Anglo Saxon struggle for the Kingdom of England
Forceful Invaders- Anglo Saxons, Scots and Vikings

· Recalling information about the Romans in Britain i.e when they arrived and left Britain, what they introduced and what changes did they make. 
· Who were the Anglo Saxons & Scots, where did they come from, how did they get to Britain, where did they settle and why did they come. 
· Life in an Anglo-Saxon village and jobs included in the running of the village, what were houses made of and food they ate
· Social groups of the Anglo Saxons- Kings, Thanes, Ceorls and slaves. 
· Law and order- justice system. 
· Edward the Confessor 
· Battle of Hastings
	Summer 1&2
A local history study- a study of an aspect of history or site dating from a period beyond 1066 that is significant in the locality



	

	Skills 

	National Curriculum expectations: Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. They should construct informed responses that involve thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past is constructed from a range of sources.

	Developing knowledge
	Year 3
	Year 4
	Year 5
	Year 6
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	· Place the time studied on the timeline 
· Use terms related to the period and begin to date events
(BCE/AD)
· Sequence several events or artefacts in relation to time.

	· Name and place dates of significant events from past on a timeline.
· Use dates and terms related to the study unit and passing of time: century, decade, BCE, after, before, during.
· Divides recent history into present, using 21st century, and the past using 19th and 20th centuries.


	· To describe the main changes in a period in history and create an accurate timeline
· Describes events using words and phrases such as: century, decade, BCE, AD, after, before, during, Romans, Anglo Saxons, Vikings, era, period.
· To understand the concepts of continuity and change over time. 
· To show an awareness of events happening in similar times, but in different places.
	· Uses timelines to place events, periods and cultural movements from around the world.
· Uses these key periods as reference points: BCE, AD Romans, Greeks Anglo-Saxons, Egyptians etc
· Describes main changes in a period in history using words such as: social, religious, political, technological and cultural.
· Continue to show an awareness of events happening in similar times, but in different places.

	Knowledge and understanding of past events, people and changes in the past

	
	· Uses evidence to describe the past: Houses and settlements, culture and leisure activities, clothes, way of life and actions of the people, buildings and their uses, beliefs and attitudes, things of importance to people and differences between lives of rich and poor.
· Uses evidence to find out how any of these may have changed during a time period.  
· Describes similarities and differences between people, events and objects
· Shows changes on a timeline
	· Gives reasons why changes in houses, culture, leisure, clothes, buildings and their uses, things of importance to people, ways of life, beliefs and attitudes may have occurred during a time period.
· Shows knowledge and understanding by describing features of past societies and periods.
· Identifies some ideas, beliefs, attitudes and experiences of men, women and children from the past.

	· Identifies some social, cultural, religious and ethnic diversities of societies studied in Britain and wider world.
· Gives some causes and consequences of the main events, situations and changes in the periods studied.
· Identifies changes and links within and across the time periods studied.
· Describe and identify the impact of early civilizations on life today. 
	· Chooses reliable sources of factual evidence to describe: houses and settlements; culture and leisure activities; clothes, way of life and actions of people; buildings and their uses; people’s beliefs, religion and attitudes; things of importance to people; differences between lives of rich and poor.
· Identifies how any of above may have changed during a time period.
· Gives own reasons why changes may have occurred, backed up with evidence.
· Shows identified changes on a timeline.
· Comparing people and their experiences of a time studied. 
· Makes links between some features of past societies.

	Historical interpretation

	
	· Identify and give reasons for different ways in which the past represented.
· Distinguish between different sources – compare different versions of the same story- Look at two versions of the same event, identifying differences in accounts
· Discuss reliability of photos, accounts and stories


Do they recognise the part that archaeologists have in helping us understand more about what happened in the past?
Can they use specific search engines on the Internet to help them find information more rapidly?
	· Look at the evidence available and begin to evaluate the usefulness of sources 
· Begin to use texts and historical knowledge to form an opinion or explanation about events in the past
· Gives reasons why there may be different accounts of history.


	· Compare accounts of events from different sources – fact or fiction 
· Give clear and specific reasons why there may be different accounts of history.
· Begin to use different resources to research independently using a range of sources.
· Know that people (now and in past) can represent events or ideas in ways that persuade others.


	· Link sources and workout how conclusions were arrived at and be aware that different evidence can lead to different conclusions. 
· Consider ways of checking the accuracy of interpretations – fact/fiction or opinion
· Knows and understands that some evidence is propaganda, opinion or misinformation and that this affects interpretations of history.
· Confidently use the library and internet to research independently
· Suggests accurate and plausible reasons for how/why aspects of the past have been represented and interpreted in different ways.




	Historical enquiry

	
	· Uses printed sources, the internet, pictures, photos, music, artefacts, historic buildings and visits to collect and record information about the past.
· Asks questions such as ‘how did people ….? What did people do for ….?’
· Use a range of sources to find out about a period ●Observe small details – artefacts / pictures 










	· Understands the difference between primary and secondary sources of evidence.
· Uses documents, printed sources, the internet, databases, pictures, photos, music, artefacts, historic buildings and visits to collect information about the past.
· Asks questions such as ‘what was it like for a …… during ……?’
· Suggests sources of evidence from a selection provided to use to help answer questions.



	· Identify primary and secondary sources
· Uses documents, printed sources, the internet, databases, pictures, photos, music, artefacts, historic buildings and visits to collect information about the past.
· To ask and answer historically valid questions, refining their lines of enquiry as appropriate.
· Selects the most appropriate source of evidence for particular tasks. 
· To consider the reliability of the information when using different sources. Realising that there is often not a single answer to historical questions.






	· Identifies and uses a range of sources of evidence to find out about the past
· Evaluates the usefulness and accurateness of different sources of evidence.
· To select sources of evidence to follow a line enquiry, giving reasons for choices
· Forms own opinions about historical events from a range of sources.
· To ask and answer historically valid questions, refining their lines of enquiry as appropriate
· To show an awareness of the concept of propaganda. 
· To suggest why there might be different interpretations of the same event.

	Organisation and communication

	
	· Presents findings about past using speaking, writing, ICT and drawing skills.
· Uses dates and terms with increasing accuracy.
· Discusses different ways of presenting information for different purposes.
	· Presents findings about past using speaking, writing, maths (data handling), ICT, drama and drawing skills
· Uses dates and terms correctly.
· Discusses most appropriate way to present information, realising that it is for an audience.
· 
	· Presents structured and organised findings about the past using speaking, writing, maths, ICT, drama and drawing skills.
· Uses dates and terms accurately.
· Chooses most appropriate way to present information to an audience.
	· Presents information in an organised and clearly structured way.
· Makes use of different ways of presenting information.
· Presents information in the most appropriate way (e.g. written explanation/tables and charts/labelled diagram).
· Makes accurate use of specific dates and terms.
· To be able to form opinions about historical changes, including people and events.
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	Vocabulary

	
	Year 3
	Year 4
	Year 5
	Year 6

	
Autumn 1
	Palaeolithic, Mesolithic, Neolithic, bronze age, Iron age, stone age, cave, shelter, scavenger, settler, invader, artefact, ancestor, hunter-gatherer, axe, smelting, tin, copper, knapping, coprolite, cave painting, archer, Stonehenge
	chronology, civilisation, ancient, settlement, River Nile, Pharaoh, slave, pyramids, mummification, after-life, hieroglyphs, Gods, excavate, discovery, Anubis, Valley of the Kings
	Democracy, City States, Athens, Sparta, Delphi, Argos, Olympics, Battle of Marathon, Pheidippides, Persian Empire, King Darius, Commander Dates, Gods/Godesses, Civilisation, Parthenon, Philosophy, Myths, Acropolis
	Allies, Axis, Luftwaffe, Blitz, Europe, spitfire, invasion, gas mask, evacuation, rationing, shelters, ARP Warden, Kindertransport, DDay, Star of David, concentration camp, holocaust

	
Autumn 2
	
	
	
	

	
Spring 1

	

Geography based vocab
	Emperor, empire, gladiator, centurion, soldier, colosseum, amphitheatre, chariot, roman baths, aqueducts, villas, conquer, forum, Londinium,
Julius Caesar, Boudicca
	

Geography based vocab
	Suffrage, suffragette, suffragist, vote, equality, deeds not words, equality, petition, campaign, democracy, struggle, hunger strike, law, government, parliament, protest

	
Spring 2
	
	
	
	

	
Summer 1 

	

     Geography based vocab
	Emperor, empire, gladiator, centurion, soldier, colosseum, amphitheatre, chariot, roman baths, aqueducts, villas, conquer, forum, Londinium,
Julius Caesar, Boudicca
	Picts, Scots, Hadrians Wall, Jutes, Angles, Saxons, Long boat, Wessex, Kent, Sussex, East Anglia, Mercia, Northumbria, Essex, Pagans
	


Geography based vocab

	
Summer 2 
	
	
	
	








